
links between psychology and public policy (Campbell, 1996)
and creating an overview of psychology through great books
(Huff, 2001). Any of these issues-based approaches to a cap-
stone course will encourage students to integrate ideas they
have encountered throughout their major and help them to
appreciate the complexity of psychology.

In our department, the issues-based seminar is one of three
capstone options, the others being a history and systems sem-
inar and a thesis (some students take two options). These op-
tions allow students to select an experience that best fits their
own postgraduate goals and, we believe, increases the inter-
est of students selecting a particular capstone option. We en-
courage other departments to consider an issues-based
capstone course as an alternative or supplement to capstones
they currently offer.
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Important Topics in an Introd~ction
to the Psychology Major Course

We surveyed psychology departments nationwide to de~lmine the
most important issues in undergraduate psychology education via
an Introduction to the Psychology Major course. This type of
course is becoming popular, with 34.:/10 of reporting departments
offering such a course. Respondents rated 33 undergraduate edu~
cation issues with respect to importance. We discuss these results in
the context of increasing popularity of the psychology major and the
course-based method of communicating academic and career ad~
vising information to students.

The popularity of the psychology major continues to grow.
For the 1997 to 1998 year. 73,972 students earned their
bachelor's degree in psychology in the United States. Just 20
years ago, 44.879 students earned a bachelor's degree in psy-
chology (National Center for Education Statistics. 2001).
This accelerated growth rate places new demands on psy-
chology departments to provide academic and career advis-
ing services to students. There are many ways to
communicate this type of information to students (Ware,
1981), such as informal seminars (lammers, 2001; ales &
Cooper, 1988) or through psychology clubs (Satterfield &
Abramson, 1998). Many departments, however, opt to com~
municate academic and career advising information through
coursework.

In examining the literature, we found that most ca-
reer~related courses are for upper level undergraduate stu~
dents (Davis, 1988; Dodson, Chastain, & landrum, 1996;
Ware, 1981, 1985; Ware & Beischel, 1979) or forchose aim-
ing for graduate school (Buskist, 1999). There are few such
courses for lower level students.

Murray (1999) reported that the earlier psychology stu-
dents are prepared, the more successful and less anxious they
will be. Being exposed to the necessary requirements for gradu~
ate school, job options, resume writing, and the interview pro-
cess may reduce senior panic. Looney, Thomas, and McDaniel
(2000) reported that a required one-credit career planning
course increased students' knowledge about career possibili-
ties and increased confidence in making career decisions.

Knowing when to offer career~related courses is an im-
portant issue. When students select a major can influence
what they need to know. What are the most important .top-
ks to be covered for all undergraduate psychology majors?
Do psychologists agree on such a core of topics? To answer
these questions, we conducted a national survey of psychol-
ogy departments. In addition, we asked departments if they
had a course similar to Introduction to the Psychology Ma-
jor (IPM) course, and if so, we asked about the details of
the course.

R. Eric Landrum
Cynthia S. Shoemaker
Boise State University

Stephen F. Davis
Emporia State University
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Method

Participants. Descriptive Outcomes

We surveyed all undergraduate psychology departments in
the United States. We sent letters to department chairs, and
if the chair did not have the time to complete the survey, we
asked him or her to forward the survey to a knowledgeable
member of the faculty. From a pool of 1,610 psychology de~
partments, 357 responded (22.2%). Note that the following
results reflect only the respondents to this survey.

Materials and Procedure
~,'

From a literature review and in consultation with content
experts, we developed a 33-item survey about issues related
to majoring in psychology (see Table 1). A cover letter ad-
dressed to the department chair accompanied the survey,
along with a self-addressed business reply envelope. Letters
were sent via first-class mail in April 1999.

<

'-

~~

Table 1. Means and Standard Deviations in Descending Order of Importance for Undergraduates .'

Enrolled in an Introduction to the Psychology Major Course -<,/

Issue M SO

Understand the course requirements for the undergraduate major. 2.78 .49
Understand the ethical considerations of conducting research. 2.62 .63
Understand the ethical implications of studying psychology. 2.57 .66
Have a good understanding of the study skills needed for success. 2.56 .62
Know the information needed to apply to graduate programs. 2.50 .61
Can write in APA format. 2.48 .72
Know how to find information using PsycLIT or PsyclNFO database. 2.47 .65
Have the skills and abilities to work in a psychology-related job. 2.45 .68
Know about the opportunities in psychology outside the classroom. 2.41 .64
Understand the importance of math and science in psychology. 2.40 .66
Are prepared for any type of post-BAIBS degree career. 2.38 .66
Know how to apply to graduate school. 2.30 .69
Are familiar with the jobs available with a BAiBS degree in psychology. 2.27 .70
Know about bachelor's level career options in psychology. 2.16 .75
Understand how to find information on the InternetlWeb. 2.15.76
Know the value of letters of recommendation. 2.11 .75
Know about the career services available on campus. 2.06 .81
Know about master's level career options in psychology. 2.06 .76
Know how to write a resume. 2.05 .80
Understand the value of completing an internship. 2.04 .79
Have information on doctoral-level career options in psychology. 2.02 .74
Understand other disciplines related to psychology. 1.97 .72
Know whether they want to go to graduate school. 1.95 .80
Have the ability to overcome math anxiety. 1.90 .81
Know how to find career/graduate school resources on the Web. 1.85 .76
Are committed to the discipline of psychology. 1.82 .77
Know how to write a curriculum vita. 1.82 .88
Are familiar with the careers that our graduates have attained. 1.75 .75
Understand the role of the interview in career seeking. 1.74 .85
Understand the value of serving as a research assistant. 1.73 .80
Know that psychology is the best major to meet their goals. 1.69 .93
Understand the value of serving as a teaching assistant. 1.31 .83
Have a career goal that is psychology related. 1.16 .90

. .
Note. Each statement began with .Our students ... .n Respondents used the scale in which 0 = not at all important. 1;;; slightly important. 2 =
moderately!mportant, 3 = extremely important. APA = American Psychological Association.
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Results

Respondents rated the 33 issues for psychology undergrad~
uate students on a scale ranging from 0 to 3 (0 = not at all im-
portant, 1 = slightly important, 2 = moderately important, 3 =
extremely important). Table 1 shows means and standard devi-
ations of faculty ratings in descending order. An IPM course
was reported by 122 of 357 respondents (34.2%). Of those,
80.8% offered the class for a grade (19.2% offered it
pass-fail). and 77.9% of departments required the course.

We used an independent means t test to detect differ-
ences between schools with and without an IPM course
(see Table 2).

Significant differences emerged for 17 of the 33 items. A
word of caution is warranted concerning Type I errors.

'\ -

"- ;

Course Availability Differences
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Table 2. Mean Differences Between Schools That Do and Do Not Offer an Introduction to the Psychology
Major Course

Universities That Offer Universities That Do Not
Statements the Course (M) Offer the Course (M) t

Understand the course requirements for the undergraduate major. 2.80 2.77 0.51
Understand the ethical considerations of conducting research. 2.66 2.59 1.05
Understand the ethical implications of studying psychology. 2.63 2.54 1.19
Have a good understanding of the study skills needed for success. 2.57 2.54 0.41
Know the Information needed to apply to graduate programs. 2.61 2.43 2.50*
Can write in APA format. 2.42 I 2.51 -1.10

Know how to find information using PsycUT or PsyclNFO database. 2.51 2.45 0.81
Have the skills and abilities to work in a psychology-related job. 2.52 2.41 1.31
Know about the opportunities in psychology outside the classroom. 2.54 2.33 2.90.
Understand the importance of math and science in psychology. 2.40 2.40 0,01
Are prepared for any type of post--BAIBS degree career. 2.53 2.29 3.19""
Know how to apply to graduate school. 2.43 2.22 2.64*'
Are familiar with the jobs available with a BNBS degree in psychology. 2.51 2.14 4.80".
Know about bachelor's level career options in psychology. 2.37 2.05 3.84".
Understand how to find information on the IntemetlWeb. 2.27 2.07 2.28.
Know the value of letters of recommendation. 2.30 2.01 3.47*"
Know about the career services available on campus. 2.22 1.97 2.74"
Know about master's level career options in psychology. 2.19 1.98 2.38*
Know how to write a resume. 2.19 1.96 2.48"
Understand the value of completing an internship. 2.15 1.96 2.50'
Have information on doctoral level career options in psychology. 2.14 1.95 2.21"
Understand other disciplines related to psychology. 2.01 1.94 0.89
Know whether they want to go to graduate school. 2.01 1.90 1.24
Have the ability to overcome math anxiety. 1.89 1.89 O.OB
Know how to find career/graduate school resources on the Web. 1.97 1.77 2.27*
Are committed to the discipline of psychology. 1.96 1.74 2.53.
Know how to write a curriculum vita. 1.94 1.74 1.95
Are familiar with the careers that our graduates have attained. 1.94 1.64 3.62"
Understand the role of the interview in career seeking. 1.92 1.63 3.10.'
Understand the value of seflling as a research assistant. 1.76 1.70 0.64
Know that psychology is the best major to meet their goals. 1.78 1.64 1.38
Understand the value of serving as a teaching assistant. 1.37 1.26 1.12
Have a career goal that is psychology related. . 1.29 1.08 2.14

Notes. The statements were preceded by the phrase "Our students ... .n Respondents used the scale in which 0 '" not at all impol1anf, 1 = slightly
important, 2 '" moderatelyimpol1ant. 3 '" extremely impol1ant. APA '" American Psychological Association.
*p< .05. "'p<.O1.

.,.-

-',

With 33 t te$ts, by chance, alone 2 analyses (33/.05) would
be expectea'to be significant. Table 2 presents 17 signifi-
cant outcomes, thus it is reasonable-- to assu.me that 2 of
these 17 outcomes are significant by chance alone (of
course, those 2 are unknown). This leaves 15 outcomes still
statistically significant. The point here is that there are
many differences between schools that have and do not
have the course; the only uncertainty is how many (15 or
In).

In almost every case, faculty at universities having the
course reported higher importance ratings than faculty at
universities not having the course. For instance, faculty at
schools with an IPM course believed it more important that
their students (a) are faniiliar with the jobs available with a
bachelor's degree in psychology, (b) know about bachelor's
level career options in psychology, (c) are familiar with the
careers of prior graduates, and (d) know the value of letters
of recommendation. We do not know to what extent these
differences were influenced by selection factors associated
with returning the survey.
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Discussion

The availability of the IPM course is not insignificant, with a
third of respondents indicating such a course at their institu-
tion. Among issues faculty rated as most important were un-
derstanding course requirements, ethics, good study skills
(including math and science), knowledge about graduate
school and job opportunities, writing in American Psychologi~
cal Association format and ability to find information using the
PsydNFO database, and an understanding of the opportuni-
ties in psychology outside the classroom. Departments consid.
ering adding this course may want to review the data presented
in Table 1. Instructors may gain insight in course planning
from this information, for example. to see a complete range of
topics and to see how colleagues rated the relative importance
of topics. Additionally, departments currendy offering the
course may want to compare their topics with those reported in
Table 1. Such a comparison can stimulace thinking about what
topics to include or exclude. These topics should be evaluated
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periodically to monitor changes in the discipline as well as to
detect shifts in undergraduate education trends.

Why do only some departments offer such a course? Byex-
amining the significant differences on the items (see Table 2),
we found that departments that offered IPM courses placed
more importance on career preparation. Departments without
the course may be more graduate school oriented and less
bachelor's level career oriented. Although psychology educa-
tors prepare students for future endeavors (such as bachelor's
degree careers or graduate school), they must also attend to the
basic skills and abilities that students need to become good dti-
zens and critical thinkers. Providing and completing an aca-
demic checklist is not sufficient; students need a variety of
transferable skills to be successful lifelong learners.

Providing an IPM course may help to better inform stu-
dents about career options beyond college, whether that is
immediate employment or postgraduate education. This
course delivers information about academic and career ad-
vice as well as information pertinent to undergraduate suc-
cess in psychology. Examination and monitoring of these
types of courses ensures that faculty provide students with in-
formation they need in a timely and efficient manner. How
students use this information remains their responsibility.
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1. We acknowledge the assistance of faculty members nationwide for
completing this survey, and we appreciate the helpful comments of
the reviewers and the editor in the completion of this artide.

2. Send correspondence to R. Eric Land~m, Department of Psy-
chology, Boise State University, 1910 University Drive, Boise, ID
83725; e-mail: elandru@boisestate.edu.

A Peer Advising Course
for Undergraduate Psychology Majors

Bonnie R. Seegmiller
Hunter College of the City University of New York

This article focuses on a peer advising course I developed as part of
the advising system in a large psychology deparr.ment in a large urban
university with a heterogeneous student body. Tire course provides
undergraduates with information about graduate school and careers
in psychology, fieldwork to explore and validate their ~areer choices
in a supervised setting, opportunities to deoJelop both computer and
informationallireracy, practice in writing, and close in[&raction with
a faculty member. Peer advisors provide otherundergraduare majors
with greater access to advising information. Ratings showihe course
benefits both peer advisors and their advisees.

Undergraduate academic advising has the potential to en-
hance both short- and long-tenD outcomes, including aca-
demic achievement, learning, retention, satisfaction with
college, sense of competence, overall sense of identity, and,
ultimately, the achievement of vocational and personal goals
(e.g., Polson & Jurich, 1979; Titley & Titley, 1982; Ware,
1992). In many cases, the major advisor is the deciding factor
in students finishing college (Rabinowitz & Seegmiller, 1989;
Seegmiller & Rabinowitz, 1989).

Although peers can effectively transmit information to
majors (Gentry. 1974), most descriptions of peer advising
programs have provided little information about training or
responsibilities (e.g., Halgin & Halgin, 1984; Lunneborg,
1988; McGovern & Hawks, 1984; Polson & Jurich. 1979;
Titley & Titley, 1982). An exception is Heiney's (1977) de-
scription in which senior peer advisors (PAs) advised
freshman psychology majors during 1 hr of their weekly se-
nior seminar and for an additiona~ hour each week; both PAs
and their advisees reported profiting from P A advising.

Peer Advising Seminar

In an effort to provide better advising for our majors, I ini-
tiated a new course, Seminar in Peer Advising, in 1997. In
this article I describe this seminar.

Course Objectives

This three-credit seminar integrated learning about both
educational and career opportunities in psychology and re.
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