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Faculty Forum

Faculty Perceptions Concerning the
Frequency and Appropriateness of
Student Behaviors

R. Eric Landrum1*

Abstract
A national sample of psychology instructors (N ¼ 134) rated the appropriateness and frequency of 104 potential student
behaviors, replicating and extending Parr and Valerius. The top 10 ratings for appropriateness and frequency differed from
previous work. The author discusses the importance of clear communication of instructor expectations of student behavior in
addition to course expectations as presented in the syllabus. Instructors may wish to use this list to help inform students of
appropriate and inappropriate behaviors as well as to encourage students to increase the frequency of appropriate behaviors.
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You are about to start teaching your class in a classroom

setting. Just after class begins, a student’s cell phone rings.

Does the student answer his or her cell phone? What would you

advise the student to do? Have you ever answered your cell

phone during class? To some extent, psychology educators

model appropriate classroom behaviors for students. However,

some students may not make tangible the connection between

appropriately modeled behavior and their own behavior.

Furthermore, students may be unaware of what a faculty mem-

ber deems as inappropriate behavior. Not only would knowl-

edge of appropriate and inappropriate behavior be useful for

students, but faculty knowledge of the relative frequency of

such behaviors would help faculty members know the likeli-

hood of these behaviors occurring (this information could be

particularly helpful to new faculty). By surveying psychology

educators about the appropriateness and frequency of student

behaviors, I provide current information to faculty members

that may be helpful in the classroom.

For some time, researchers studied the optimal condi-

tions under which teachers teach and learners learn (e.g.,

McKeachie, 2002). One component of this relationship is

understanding multiple expectations: student expectations of

faculty and faculty expectations of students. For instance, Trout

(1997) asserted that disengaged students exhibit specific beha-

viors and attitudes, such as not completing assigned readings,

avoiding class discussions, expecting high grades for mediocre

work, desiring fewer assignments, resenting attendance

requirements, preparing inadequately for tests, skipping oppor-

tunities for extra credit, resenting time requirements for suc-

cessful course completion, and appearing to professors as

somewhat unteachable.

Much of the literature concerning faculty and student

perceptions addresses teacher behavior in the classroom. For

instance, Epting, Zinn, Buskist, and Buskist (2004) found that

in student comparisons of ‘‘typical’’ versus ‘‘ideal’’ teachers, stu-

dents desire instructors who are highly accessible, allow student

input into course policies and procedures, provide variety within

the course, and provide a comfortable learning environment for

students. Students are also clear about what they do not like about

faculty–student interactions. Perlman and McCann (1998) docu-

mented students’ most common pet peeves about teaching and

teachers, and Appleby (1990) asked students about faculty

member irritating behaviors and asked faculty members about

students’ irritating behaviors. R. V. Parish and T. S. Parish

(1993) found that ‘‘negativism may breed negativism’’ (p. 150)

for both attitudes and behaviors between students and instructors.

Both instructors and students need to become more aware of how

their actions affect one another, or else the gap grows between

faculty and students (T. S. Parish & Necessary, 1994).

With regard to faculty perceptions of student behaviors, out-

side of grading issues (e.g., Coles & Stone, 1973), to my

knowledge little work has addressed instructor perceptions of

students’ behaviors (but see Appleby, 1990). One exception
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is Parr and Valerius (1999), who specifically asked faculty

about both the desirability and frequency of 56 student behaviors;

this study is a replication and extension of Parr and Valerius.

I asked faculty members to rate 104 student behaviors (including

the 56 behaviors in Parr & Valerius) on dimensions of both

frequency of occurrence and appropriateness of the behavior.

Method

Participants

I asked 500 members of Division Two (Society for the Teach-

ing of Psychology) of the American Psychological Association

to complete a survey about the frequency and appropriateness

of student behaviors. I received 134 usable responses, for a

response rate of 26.8%. Participants ranged in age from 29 to

83 (M ¼ 52.0, SD ¼ 9.8), and total years of college teaching

experience ranged from 4 to 45 years (M ¼ 22.9, SD ¼
10.5). Concerning highest academic degree, 96.2% indicated

that they possessed a doctorate, 0.8% a master’s degree, and

3.1% another type of degree. Concerning participants’ sex,

46.2% of participants were women, and 53.8% men. The aver-

age number of courses taught per semester was 3.09 (SD ¼
1.1). The average number of psychology majors in the partici-

pants’ department was 287.2 (SD ¼ 294.3), ranging from 0 to

1600. The participants varied in academic rank, with 3.8% lec-

turers, 4.5% instructors, 6.8% assistant professors, 30.3% asso-

ciate professors, and 54.5% full professors.

Materials

This study is a replication and extension of the work completed

by Parr and Valerius (1999), who based their work on the Stu-

dent Behaviors Questionnaire by Brozo and Schmelzer (1985).

In addition to the items presented by Parr and Valerius (1999),

I expanded the inventory of student behaviors based on a

comprehensive review of the literature and consultation with

content experts. For each behavioral item, participants rated the

frequency of the behavior using 1 ¼ not very often, 2 ¼ occa-

sionally, 3 ¼ sometimes, and 4 ¼ often. Participants rated the

appropriateness for each behavior item on a scale of 1 ¼ very

inappropriate, 2 ¼ inappropriate, 3 ¼ neutral, 4 ¼ appropri-

ate, and 5 ¼ very appropriate.

Procedure

In February 2006, I mailed a random sample of 500 Division

Two APA members a cover letter, the four-page survey, and

a self-addressed business-reply envelope via first-class mail. I

asked recipients to reply in 1 month’s time.

Results

The top 10 most appropriate student behaviors were (with the

Parr and Valerius, 1999, ranking in parentheses; if a new item,

‘‘new’’ in parentheses) (a) asks questions during lecture (PV

#2), (b) completes assignments on time (PV #3), (c) plans well

for course projects (PV #5), (d) participates in class discussions

(PV #1), (e) takes notes in class (PV #16), (f) brings all required

materials to class (new), (g) demonstrates respect for me (new),

(h) types papers and reports (PV #11–tie), (i) comes into my

office to discuss course material (PV #11–tie), and (j) discusses

term paper and project topics with me (PV #7). It is interesting

that only 5 of the items overlapped with the top 10 items iden-

tified by Parr and Valerius (1999), and 2 of these items are new

items that appear in the top 10.

The top 10 most frequent behaviors were (a) types papers

and reports (PV #3), (b) arrives at class on time (PV #4), (c)

takes notes in class (PV #2), (d) completes assignments on time

(PV #1), (e) demonstrates respect for me (new), (f) greets me

when we meet on campus (PV #8), (g) addresses me as Dr. if

appropriate (PV #31), (h) maintains frequent eye contact (PV

#4), (i) uses proper grammar when speaking (new), and (j)

addresses me as Dr. (PV #15). In comparison to Parr and Valer-

ius (1999), only 6 of their top 10 most frequent behaviors were

also most frequent on this list, and 1 entirely new item appears

in the top 10 list for most frequent behaviors.

Table 1 presents a list of items that combines both appropri-

ateness and frequency outcomes. To determine dual appropri-

ateness and frequency ratings, I multiplied the mean values

for each of the scales. Items with the highest combined scores

appear in Table 1 as ‘‘higher appropriateness, higher fre-

quency.’’ Items with the lowest combined scores are reported

in Table 1 as ‘‘lower appropriateness, lower frequency.’’ To

determine the intermediate categories (higher appropriateness,

lower frequency and lower appropriateness, higher frequency),

I examined difference scores.

Table 1. Combinations of Items Rated at Both High and Low Levels of
Appropriateness and Frequency

Items with higher appropriateness and higher frequency
types papers and reports
completes assignments on time
takes notes in class
demonstrates respect for me
arrives at class on time

Items with higher appropriateness and lower frequency
reports academic dishonesty of other students
brings outside material to class to support a lecture concept
seeks help from tutors or teaching assistants
acts on my suggestions for further reading
works with me on special projects

Items with lower appropriateness and higher frequency
comes late to class
talks with other students during my lectures
gestures to other students during lecture
female student wears revealing clothing to class
leaves class before professor is finished

Items with lower appropriateness and lower frequency
smokes in class
drinks alcoholic beverages during lecture
does not turn off cell phone after asked to
plays hand-held games during lecture
hums or sings during lecture
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Discussion

The compendium of student behaviors evaluated by faculty is

substantially expanded in this work compared to previous work

(Parr & Valerius, 1999). This outcome is important because

items that previously appeared as most appropriate or most

frequent did not remain so in this expanded list; conversely,

behaviors not previously rated now appear among those most

appropriate and most frequent.

One parsimonious explanation as to why the top 10 results in

the present study do not match the top 10 results (for both

appropriateness and frequency) in Parr and Valerius (1999) is

that the additional items simply changed the nature of the eva-

luative task. Speculatively, there are other possible alternate

explanations for the change in ratings over time. There is

empirical evidence that a sense of entitlement is growing in

today’s college student as compared to the past. Twenge,

Zhang, and Im (2004) reported that by using meta-analytic

techniques, current college students show ‘‘increases in cyni-

cism, individualism, and the self-serving bias’’ (p. 308).

The outcomes presented here are quite valuable in terms of

understanding what instructors perceive as appropriate and

inappropriate behavior. Instructors may find the information

provided in Table 1 particularly helpful in classroom discus-

sions. Faculty members, using evidence from this study, can

present to students what they are doing well and often (higher

appropriateness and higher frequency) and what they should

not do and rarely do (lower appropriateness and lower fre-

quency). The other two lists may be even more useful, how-

ever. Instructors may present the behaviors on the higher

appropriateness and lower frequency list to encourage students

with specific examples of what faculty members want, and

these behaviors can give students opportunities to set them-

selves apart from the crowd. Those behaviors with lower

appropriateness but higher frequency can serve as warnings for

students about what not to do; perhaps these behaviors are indi-

cators of incivility in the classroom.

Just as students have expectations of faculty behavior,

faculty have expectations of the appropriateness and frequency

of student behavior. Faculty need to send consistent messages

to students about behavioral expectations. In addition to course

expectations presented at the beginning of a new class, I recom-

mend that faculty clearly express behavioral expectations of

students and positively model those behaviors whenever possi-

ble. If the trends identified by Twenge et al. (2004) continue

(poor school achievement, helplessness, ineffective stress man-

agement, decreased self-control, depression) in current and

future college students, faculty members will face growing

challenges of incivility in the classroom.

I recommend three strategies that are successful for me

(based on anecdotal reflection), which may not apply univer-

sally. First, share the rationale of the course, explaining the

design and purpose of an assignment. Understanding the peda-

gogical rationale of an assignment or course task may help

motivate students toward higher achievement and help students

to understand why they are doing what they are doing. Second,

communicate behavioral expectations clearly in the syllabus and

throughout the course—the lists provided here may be helpful in

this regard. Other resources to support syllabus development

include Appleby (1999), Grunert (1997), and Project Syllabus

sponsored by the Society for the Teaching of Psychology

(http://www.teachpsych.org/otrp/syllabi/syllabi.php). Encourage

students to seek help if they begin struggling in class, and orga-

nize a syllabus calendar such that you can minimize stress and

allow for some personal control and facilitate time manage-

ment. Third, faculty should model appropriate behavior for stu-

dents. Returning assignments in a timely manner will model the

importance of students’ turning in assignments in a timely man-

ner. Not answering your cell phone during class will model for

students that cell phones should not be answered during class.

If students do not ‘‘catch on’’ that you are modeling appropriate

behaviors, use of the lists provided here may be useful to

instructors who want to communicate explicit expectations.

Faculty members cannot reasonably expect a higher standard

of behavior from students than they expect from themselves.

Acknowledgments

The author acknowledges the data collection assistance of Joseph

Cuningham and Julie Gonzalez.

Declaration of Conflicting Interests

The author declared no potential conflicts of interests with respect to

the research, authorship, and/or publication of this article.

Funding

The author received no financial support for the research, authorship,

and/or publication of this article.

Author’s Note

The complete survey is available from the author upon request.

References

Appleby, D. C. (1990). Faculty and student perceptions of irritating

behaviors in the college classroom. Journal of Staff, Program, and

Organizational Development, 8, 41-46.

Appleby, D. C. (1999). How to improve your teaching with the course

syllabus. In B. Perlman, L. I. McCann & S. H. McFadden (Eds.),

Lessons learned: Practical advice for the teaching of psychology

(pp. 19-24). Washington, DC: American Psychological Society.

Brozo, W. G., & Schmelzer, R. V. (1985). Faculty perceptions of

student behaviors: A comparison of two universities. Journal

of College Student Personnel, 26, 229-234.

Coles, G. J., & Stone, L. A. (1973). Instructors’ multidimensional per-

ceptions of their students. Perceptual and Motor Skills, 36, 13-14.

Epting, L. K., Zinn, T. E., Buskist, C., & Buskist, W. (2004). Student

perspectives on the distinction between ideal and typical teachers.

Teaching of Psychology, 31, 181-183.

Grunert, J. (1997). The course syllabus: A learning-centered

approach. Bolton, MA: Anker.

McKeachie, W. J. (2002). McKeachie’s teaching tips: Strategies,

research, and theory for college and university teachers (11th

ed.). Boston, MA: Houghton Mifflin.

Landrum 271

 at Boise State University on October 17, 2011top.sagepub.comDownloaded from 

http://top.sagepub.com/


Parish, R. V., & Parish, T. S. (1993). Students’ self-concepts and per-

ceived behaviors and their relationship with professors’ perceived

behaviors. Psychological Reports, 73, 149-150.

Parish, T. S., & Necessary, J. R. (1994). Professors and students: Are

their views of each others’ actions in accord with one another?

Journal of Reality Therapy, 14, 94-99.

Parr, M. G., & Valerius, L. (1999). Professors’ perceptions of student

behaviors. College Student Journal, 33, 414-423.

Perlman, B., & McCann, L. I. (1998). Students’ pet peeves about

teaching. Teaching of Psychology, 25, 201-203.

Trout, P. A. (1997). Disengaged students and the decline of academic

standards. Academic Questions, 10(2), 46-56.

Twenge, J. M., Zhang, L., & Im, C. (2004). It’s beyond my control: A

cross-temporal meta-analysis of increasing externality in locus of

control, 1960–2002. Personality and Social Psychology Review,

8, 308-319.

272 Teaching of Psychology 38(4)

 at Boise State University on October 17, 2011top.sagepub.comDownloaded from 

http://top.sagepub.com/


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Gray Gamma 2.2)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 266
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 200
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.00000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages false
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 266
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 200
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.00000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages false
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 900
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 600
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.00000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier (CGATS TR 001)
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /Description <<
    /ENU <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        9
        9
        9
        9
      ]
      /ConvertColors /ConvertToRGB
      /DestinationProfileName (sRGB IEC61966-2.1)
      /DestinationProfileSelector /UseName
      /Downsample16BitImages true
      /FlattenerPreset <<
        /ClipComplexRegions true
        /ConvertStrokesToOutlines false
        /ConvertTextToOutlines false
        /GradientResolution 300
        /LineArtTextResolution 1200
        /PresetName ([High Resolution])
        /PresetSelector /HighResolution
        /RasterVectorBalance 1
      >>
      /FormElements true
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 9
      /MarksWeight 0.125000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /UseDocumentProfile
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
  /SyntheticBoldness 1.000000
>> setdistillerparams
<<
  /HWResolution [288 288]
  /PageSize [612.000 792.000]
>> setpagedevice


